
BEHAVIORAL OBJECTIVE SEQUENCE

BOS

The BOS Construction

The general organization and construction of the BOS is a scope and
sequence of behavioral objectives (skills) that are essential to the success of
children and youth in social and school contexts. It represents an integration
of behavioral and developmental concepts, and in particular, the influence
of M.M. Wood’s model of “Developmental Therapy” (Wood, 1981; Wood,
Davis, Swindle, & Quirk, 1996). The BOS consists of 233 items arranged
in six subscales:

1. Adaptive Behaviors

2. Self-Management Behaviors

3. Communication Behaviors

4. Interpersonal Behaviors

5. Task Behaviors

6. Personal Behaviors

Each subscale is a domain of related and sequenced skills derived from
task analysis, deductive logic, and child and adolescent development
literature. Each of the subscales also contains within it several related
“sub-subscales” of hierarchically arranged goals and objectives across
three levels. Each of the three levels designates an a priori determined
dividing line between skills that are associated with developmental age
ranges or levels. Level 3 skills (the 300-level goals and objectives) are
basic skills typically mastered by very young children (before grade 1)
without disabilities. Level 2 skills (the 200-level goals and objectives)
are generally mastered by children during the elementary school years.
Level 1 skills (the 100-level goals and objectives) are typically achieved
by adolescents and young adults. Within each level, the BOS construction
includes different and increasingly more developmentally complex goals
and objectives.*
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* Note: There is no specific reason other than the author’s choice for the use of 3-2-1 vs.
1-2-3. Historically, levels of service models have referred to least intensive services with the
lowest number and more intensive services with higher numbers, e.g., level 1 = regular
class and level 6 = residential.
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The BOS is not intended to be an exhaustive list of behavioral 
objectives, but it does include items that address the range and breadth
of skills acquired throughout children’s development from early childhood
through adolescence, and particularly those that are essential to success
in a school setting. It does not include academic content objectives. It does
include work readiness behaviors and transition skills, but not objectives
related to specific career or vocational areas. The BOS is not a psychological
test or measure of personality. It is based on the assumption that while
individuals do develop in similar and predictable basic patterns, there is
also great variance among individuals. It should not be assumed that all
students will progress or master the skills within the BOS in a similar
manner.

The BOS is broad enough to address most planning needs for 
students with difficult behavior, yet succinct enough for use in preparing
an Individual Education Plan (IEP) or an Individual Treatment Plan (ITP).
A comprehensive assessment process will include data from a variety of
instruments, including the BOS, and provide the information needed to
readily determine which objectives are, and are not, mastered by the
student. This determination will provide the relevant goals and objectives
for an IEP/ITP, along with direct implications for the development of
specific intervention plans for each identified objective.
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Self-Management Behaviors

DEFINITION

The student demonstrates the skills that enable
him/her to respond to challenging experiences with
self-control and seeks to be successful.

LEVEL 3 Long-Term Goals—Self-Management Behaviors

1. The student will attempt structured new experiences 
and seek success.

2. The student will differentiate between intentional and 
unintentional acts and accept responsibility for own behaviors.

3. The student will accept and utilize adult help and directions.

Objectives: The student will . . .

301. respond independently to materials for amusement such as games, puzzles, 
or objects intended for play and self-entertainment. The focus is on 
self-entertainment, not necessarily the intended function of the object(s).

EXAMPLES

1. given coloring markers and art paper, colors in a design 
without continued adult direction

2. given a set of checkers, builds a castle

3. looks at a magazine

302. appear alert and able to focus attention on activities.

EXAMPLES

1. is not drowsy or sleeping in school

2. is sufficiently calm (not excessively hyper) to respond 
to routine verbal commands

3. is not preoccupied by daydreaming

4. is not demonstrating behavior indicating hallucinations

5. is free from the disabling effects of prescription and/or illicit drugs

6. takes prescribed medication with adult supervision 
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316. walk to timeout room or other designated area when directed, without being
physically moved by an adult.

EXAMPLES

1. obeys verbal command to go to timeout, without physical intervention 
by any adult

2. leaves area and goes directly to the office when directed

3. responds to the verbal command to go to timeout, without a contingent 
threat of a suspension or police call

LEVEL 2 Long-Term Goals—Self-Management Behaviors

1. The student will demonstrate the ability to view situations 
from another person’s perspective.

2. The student will demonstrate comfort and satisfaction in 
group-focused experiences.

Objectives: The student will . . .

217. work or play without interfering or disrupting the work of others.

EXAMPLES

1. works on an independent assignment for the duration 
of the class time without disrupting other students

2. finds another accepted activity without disrupting 
others when finished with an assignment

218. refrain from inappropriate behavior or breaking group rules when others 
in the group are losing control, with adult verbal support.

EXAMPLES

1. remains seated or quiet as directed when another student 
is behaving inappropriately

2. refrains from verbal or other behaviors that may reinforce
another’s misbehavior, when directed by an adult

219. respond to deliberate peer provocation with self-control by ignoring it 
or requesting adult intervention.

EXAMPLES

1. walks away from a peer who is calling him/her names

2. asks an adult to intervene with a bothersome peer
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Level 1 Long-Term Goals—Self-Management Behaviors

1. The student will demonstrate basic problem-solving skills 
and effectively manage personal affairs.

2. The student will demonstrate an understanding of personal goals
and the ability to formulate realistic expectations for self.

3. The student will develop a personal plan for continuing education
and growth.

Objectives: The student will . . .

126. given a job, fulfill described responsibilities as expected, with minimal adult
supervision.

EXAMPLES

1. collects lunch count each morning and delivers it to the office 
at a specified time

2. collects classroom attendance each morning and delivers it to 
the office at a specified time

3. given the job, delivers a message to the office directly and returns 
promptly to class

4. given instruction, assists selected peer with tutoring

127. maintain self-control when faced with disappointment, frustration, or failure,
without adult intervention.

EXAMPLES

1. remains calm after receiving a low grade and resumes work

2. remains calm after his/her team loses a game in physical education class

3. willingly chooses a different elective class/activity when first choice 
is already filled

4. remains calm and does participate in a game when not selected 
for a preferred team

128. obey new or temporary authority figure, without the presence of other 
permanent staff.

EXAMPLES

1. readily accepts and follows directions from other staff 
covering the classroom

2. accepts and follows directions from an itinerant teacher

3. accepts and follows directions from a substitute teacher
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