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Table 4. Phases in Developing and Establishing a Peer Mediation Program

Phase 1: Develop Program Team and Commitment to Program

▼ Create program team

▼ Train program team

▼ Designate program coordinator(s)

▼ Conduct needs assessment

▼ Build faculty consensus for program development

Phase 2: Design and Plan Program

▼ Develop implementation timeline

▼ Establish advisory committee

▼ Develop policies and procedures

▼ Identify and develop funding sources

Phase 3: Select and Train Mediators

▼ Conduct student orientation

▼ Select peer mediators

▼ Train peer mediators

▼ Recognize peer mediators

Phase 4: Educate a Critical Mass of the School Population

▼ Conduct staff inservice

▼ Conduct student workshops

▼ Provide family and community orientation

▼ Offer parent workshops

Phase 5: Develop and Execute Promotional Campaign

▼ Design and implement initial campaign

▼ Conduct ongoing promotional efforts

Phase 6: Operate and Maintain the Program

▼ Develop process for requesting mediation

▼ Schedule mediations and mediators

▼ Supervise mediation sessions

▼ Provide mediators with ongoing training and support

▼ Evaluate program
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After mediators have been selected, the principal may officially notify and
congratulate them. The program coordinator(s) then notify the students’ parents
and obtain parental permission for their participation. A sample Parent Permission
Letter is presented as Figure 8. Either before beginning training or at the first train-
ing session, mediators are expected to sign a Peer Mediator Contract (Figure 9),
which spells out the terms of mediators’ training and service.

Train Peer Mediators

The time for student training may vary from 2 to 4 days. The training design
next described is based on a 2-day basic training program and a subsequent program
of twice-monthly meetings for advanced training and support. Each program, basic
or advanced, involves approximately 12 to 15 hours of training time. Basic training
activities relate to the following areas:

▼ Understanding conflict

▼ Responses to conflict

▼ Origins of conflict

▼ Communication skills

▼ Role of the mediator

▼ Mediation process

Advanced training activities include these topics:

▼ Bias awareness

▼ Social/cultural diversity

▼ Advanced communication

▼ Dealing with anger

▼ Caucusing

▼ Negotiating

▼ Group problem solving

Detailed plans and preparation for basic training are provided along with the
training schedule/agenda and lesson plans in chapter 7. Advanced lessons are
detailed in chapter 8.

Recognize Peer Mediators

The program coordinator(s) may choose to distribute certificates as part of an
award ceremony to which parents and school officials are invited. Certificates may
also be presented at a ceremony during a school assembly as a way to announce
the opening of the mediation program. A sample Peer Mediation Certificate appears
as Figure 10.
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PURPOSE

Students will learn how to open the peer mediation session by practicing Step 1.

TIME

15 minutes

MATERIALS

Student Manual (page 39)

PROCEDURE

1. Divide the students into triads. Explain that they each will have an opportu-
nity to be the mediator and practice opening the mediation session. Instruct
each group of three to set up for the mediation. Two members of each group
will be the disputants, and the other will be the mediator. Remind students
about the preferred seating arrangement by telling them you should be able
to determine, without asking, which student is the mediator.

2. Present the following section of the Student Manual.

STEP 1: AGREE TO MEDIATE

ACTIVITY 9

STEP 1: AGREE TO MEDIATE

An effective opening to a mediation session sets the stage for the remainder of the session.
You open the session by making introductions, defining mediation, stating the ground rules,
and getting a commitment from each disputant to mediate and follow the ground rules.

1. Make introductions.

▼ Introduce yourself: “Hi! My name is ___________ , 
and I will be your mediator.”

▼ Ask each disputant for his or her name.

▼ Welcome disputants to mediation.

2. Define mediation.

▼ Use your own words to explain mediation to the disputants. 
For example: “Mediation is a communication process in which the 
people with the problem work cooperatively, with the assistance 
of a neutral third party, to resolve their conflict peaceably.”
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3. Instruct the triads to practice Step 1. Start with the triad member who is
already in the mediator position. After that person has practiced Step 1, each
of the other members, in turn, should move to the mediator chair and practice
serving as the mediator for Step 1. Have training assistants serve as coaches
for each of the triads.

4. In the larger group, discuss any questions about Step 1. Summarize by stressing
the following points:

▼ An effective opening sets the stage for the rest of the peer
mediation session. It establishes that the mediator is in
charge and sets expectations for how all are to behave.

▼ The ground rules structure a win-win climate.

▼ A clear understanding of the ground rules is necessary 
for the success of the peer mediation process.

▼ It is important for disputants to know that the peer mediator
is there to help them create a solution to their problem and
not to judge who is right or wrong.

3. State the ground rules.

▼ Mediators remain neutral: “I will not take sides.”

▼ Mediation is private: “I will not talk about you or your 
problem with other students. It is OK for you to tell others 
that you reached an agreement and what you agreed to, but 
don’t talk about each other and the problem between you.”

▼ Take turns talking and listening: “This means that while one 
of you is talking the other is expected to listen, and also that
you will each have an equal opportunity to talk.”

▼ Cooperate to solve the problem: “You will do your best to reach 
an agreement that considers both your interests.”

4. Get a commitment from each disputant to mediate and follow the ground rules:
“Do you agree to mediate and to follow the rules?”
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PURPOSE

Students will identify the connection between cliques and social diversity 
in their school and learn about the potential impact of clique membership 
on the mediation process.

TIME

60 minutes

MATERIALS

Student Manual (page 58)

Newsprint and markers

PROCEDURE

1. Present the following information from the Student Manual.

CULTURAL DIVERSITY AND CLIQUES

ACTIVITY 19

A CLIQUE IS . . .

▼ A circle or set of friends

▼ To associate together

▼ To act with others of common interests

2. Form small groups of five or six students each. Give each group a marker and
a sheet of newsprint. Instruct the groups to:

▼ Identify and list as many school cliques as you can.

▼ Write a descriptive phrase for each clique.

3. Allow about 10 minutes, then have each group post their list and descriptive
phrases. Examine and compare the lists. Ask students if they see any connec-
tions between the cliques identified and social diversity. Have any of the
cliques formed because of skin color, socioeconomic status, abilities, religion,
and so on?

4. Present the following from the Student Manual.
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5. Ask students to think of a time when they were, or felt like, an insider. How
did they feel? Then have students think of a time when they were, or felt
like, an outsider or a situation in which they did not feel welcome. Why
were they not welcome? How did they feel?

6. Formulate two lists to compare by asking students to share, in the large
group, situations when they felt like an outsider. Write responses on the easel
pad or chalkboard under the heading OUTSIDER. Ask students for examples
of situations when they felt like an insider. Write these on the easel pad or
chalkboard under the heading INSIDER.

7. Brainstorm a list of thoughts or feelings that accompany being an insider.
Brainstorm a list of thoughts or feelings that accompany being an outsider.

8. Present the following information from the Student Manual.

There are many cliques in every school. Groups of students join together in friendships
due to similar interests. Some of these groups are easily identified.

If you are in a certain clique, you feel like an “insider.” If you are not in a certain clique,
you may feel like an “outsider.” Often people feel like outsiders because they are different
from the dominant group or they do not have access to that group.

Many conflicts arise because of insider/outsider status. Often insider groups make outsiders feel
they do not belong. Groups or cliques are often based on preferences and common interests,
and exclusion is natural. But exclusion may also be based on discrimination. If so, the group
or clique is not defensible in a school.

Mediators often deal with conflicts between insiders and outsiders. Mediators
can facilitate an exchange of feelings and help disputants differentiate

between issues of preference and issues of discrimination.

❖

9. Ask students for examples of conflict situations they have either mediated or
observed that were caused by exclusion or discrimination from insiders. List
several examples: who can sit at a certain lunch table, what group controls a
certain hallway, exclusion of a certain person because of gender, skin color,
or class.

10. Ask for volunteers—two disputants and a team of co-mediators—to conduct
a mock mediation between two disputants representing one of the conflicts
listed between an insider and outsider. Conduct the mediation in the large
group.

11. Process the mediation demonstration by focusing on feelings of exclusion
and discrimination that did surface or might have surfaced.
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